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A. Executive Summary

Decades of researcdhowthat a highquality preschoo{PreK)experiencecan be an important factan

I OKAf RQa 2 LJjwhich contriBuge@its thafdldvoSapilily to learn and relate to others.
Years of experiencalsodemonstrate that suppoitg children with special needs in the least restrictive
environment in classrooms with typically developpegersimproves child outcomes.

The Governor and Legislature have asked the Washington Department of Children, Youth and Families
(DCYRnd the Office of the Superintendent of Public Instrucia®P o align PreK programs so children
and families caget the highquality PreK services they needvhenand where they neethem.

The Challenges.

Washington is home to a mixed delry system of richly diverse
early learning programs, services, and providers as shown in th
graphic to the right. Insights gained from Washington
familiegand from the experience of other statémake it clear:
one preschool program does not meet the needs of diverse N
families. Amixed delivery system is the best path forward. s
However, our programisave developed in response to years of Children
federal and state mandates, small business entrepreneuriad, Spi
and changing family needState agencies, and early learning ani
K-12 professionals have worked hard to leverage and integrate
early learning system to meet family needs. However, more is
needed.

1 The system includesibal nations, communitibased organizations, center and family child care businessesprdit organizations, school districts,
educational service districts, city and county government organizations;tfaskd organizations, community colleges, atider entities Department
of Children, Youth & Families & Office of the Superintendent of Public Instruction. (2021|ribegrated PreK ¢ Aligning and Integrating Early
Learning Programs (p.3Retrieved August 25, 2022, from https://www.dcyf.wa.gaités/default/files/pdf/reports/IPKRepor2021.pdf

2 A Mixed Delivery System Is The Most Sustainable AigeBffSolution To MeeRolicy ObjectivesEarly Care and EducationrBortium

3 See Appendices A, B and C for insights from tribal and families across Washington.
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Each type of Pregrogramandservicefaces different challengas providinghigh-quality learning
experiencedor children. For example, if a family child care home (FCCH) is-enddled, they may go
out of business, leaving families with less access to care. If an elementary school isnnatled, they
are still required to serve all students, so thtep must make other choices such as increasing class size,
that impact the tild's learning experienc&venmore, as there is not a good source of information
about location and enrollment for all different types of Pisvices familiesmayhave a tough time
finding theprogramor servicethat meets their family's Leqislative Provisos for DCYF & OSPI:
needs (e.g.hours, location, cultural responsivenessc). State apropriation for fiscal year 2023 are provided s
| h | it aff h the department(s) to collaborate with the office of the
Last Yy, when one program_ opens or'c o§es, It a e_CtS the superintendent of public instrut¢ipartment of children
enroliment at other local sites resulting in everything from| youth, and familiescomplete a report with options and
hort t titi f hild recommendations for administrative efficiencies and
Severe shortages 1o compeuton for chiiaren. term strategies that align and integrag@dlighearly
learning programs administered by both agencies an

; ; consistent with implementation of Engrossetl Seco
Legislative Mandate. Substitute Senate Bill No. 5237 (child care dev. exp.

Asrequested in the legislative provisto the right, thisis a | report, due September 1, 2022, shall address
; ; ; : 9 capital needs,

techplcal reportreg_ardmg ways tg improve access to high f data collection and data sharing,

quality PreK experiences, for children ages thiige years 1 licensing changes,

The report includes recommendatioBsCYF and OSPI g quality standards,

suggest for legislative action in the 2023 sessgilamg with SR ey commubaed and schdmsed

actions the agencies are taking individually and jointly. q fiscal modeling,
1 statutory changes needed to achieve administra
. . efficiencies

Tribal PaftnerShlpS- 1 inclusive facilities and operations
Partnering with individual tribal nations and tribal advisory 1 gthertfegul:rﬁmegéss ;)f(Er?%fossed&SeC?ngesllbst

o . . enate ol 0. cnila care « earl lev. ex
groups such as the DCliEian Policy Early L earning |0SPI proviso Y
Committee(IPEL) and OSPI Office of Native Education 1DCYF proviso

partnersto implement theCentennial Accorgigned by the State of Washington on August 4, 183)

essential part of this worklhe commitments in the accord to honor tribal sovereignty sutain
governmentto-governmentLJr NIl Y SNE KA LA oA GK S OK GNARAOGSS | NB LI ANEB
respond to the diverse interests of native familiekas, input, and quotes from native families and tribal
representatives, and DCYF and OSPI implementation stepsibesided throughout this repoit®

Critical Needshat Bring Challenge and Opportunity.
Two mandates and theritical needor child caredffer challenges and opportunities to improve the
continuum of programs and services.

The federalndividuals with Disabilities Education A&EA mandates school districts to serve prescheol

aged children inheir least restrictive environmen$chool districts are concerned about meeting

increasing special education needs and costs as staffing shortages worsen, and budgets are impacted by
changes in enroliment. In 20222, federal IDEA funding covered 12%haf tosts for 147,000

Washington students age€31 receiving special education services. Statels covered about 70%.

District expenditures exceeded the federal and state funding by over $400M (nearly 18%).

RCWA3.216.556handates that by the 20262027 school year, familiedigible for the Early Childhood
Education and Assistance Program (ECEAP) will be entitled to see@EesP has been shown to
improvechild readnessfor kindergarten andhelp families stayp to date on welchild exams, dental

4 Work between the state and tribal natigristended to: (a) mutually recognize tribal sovereignty to goveinaive affairs( b) enhance communications
between the parties and facilitate resolution of issgeac{ to achieve mutual goals through an improved relationship between sovereign governmeits; and (
translate the governmetatgovernment relationshipto moreefficient, improved, and beneficial services to Indian andindian people.

5AdditionalDCYR / 9! t Q& ST T2 NI & Tiikal Paiway ReRorcarybe folhin e cBrpanidBCEAP Expansion & Entitlement Report
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https://www.dcyf.wa.gov/tribal-relations/ipel
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screenings, and relateeatments! & | & (0 ¢ 2 pragtayh EQEARravRiespreschooland
family support and leadership opportunities that pay dividends for the whole fairilgffectively meet
expansion milestones (202023: eligibility increase to 36% SMI; 2227 achieve entitlement; 2030
2031: eligibility increase to 50% SMI) will require the concerted action of commanityschoebased
partners, supports to startaw classrooms and sites, and y¢auyear flexibility as population shifts.

¢tKS YySSR (i2 0602ftaidSNJ I yR NE dhizhahdemidorsan&dhaydshipojana OKA f R
already broken child care mark&amiliesstill strugglemightilyto find affordable, stableareand education

for their children Programstoo have struggledandmany have had to close their dopegyainst the

backdrop ofevolving health issues and guidelines, and the changing needs of familié? astod and

workplaces open and clos20% of child care programs\e closed atleast temporarilyas of July 2020

The Child Care StabilizatiGnantsand theFamily, Friend, and Mghbor (FEN) Stabilization Graheve

helped to stabilize the child care industry. THeer Start for Kids Act (ESkvas a significant investment in

early learning that requires DCYF to build upon the work of the Child Care Collaborative Ta%k Force.

However, the continuing shortage shows that thelgem continues.

Overall.The school district mandate to serve children with disabilities in their least restrictive environment,

9/ 91t Q& SEL}yaArzys YR (KS ySSR (12 062faiGSNE NBOdz f
work in tandem to build the inclusive and igiated system we seekach of these three systemschools,

ECEARNdchild care- impacts the othes. echnical and infrastructure issues suclsasrces of funihg,

availability ofspecialized servicegegulations andsupportsfor program quality. ad practice improvement,

and service coordinationltimatelyimpactthe development and learning of prescheged children and

their families. Allof this is more urgent given thpacts of social isolation during the pandenvitich

resulted in young children having less words spoken to them, as welt@s national test resulithat

showedK S LI} YRSYAO0Qa RSOIadGlrdAy3a SFFTSOGa 2yyearddSNK Ol y 2
in math and reading dropping to the levels from two ddesago.

DrivingTowarda Marelntegratedand InclusivéPreKSystem
Improvingz I & K A y" 3 {i leayhiRgprogtaméiti preschoolaged childremequires attending to emergent
issuege.g.,coordinatingenrollment among programsyhile advancingpngterm strategies to achieve our
shared goal ofin integrated and inclusive mixed delivery syst@ur challenge is to:
1 Preserveparent choice and flexibility the early learning marketplade2 Y S S OKAMRNBY QA&
9 Address structural issu¢s create andsustain ssufficientcadre ofproviders in oumixed delivery

system

The agencies have developed a theory of changelt@nce our vision of an integrated and inclusive mixed
delivery system for prescheabed children. It showsow the longterm strategies interagtandthe

improved outcomes thawill be generatal. Mid-term outcomes articulate improvements to be attained in 1
3 years. Longerm outcomes are expected to take 4 or more yea@he three strategies will require
concerted work over several yeaRubstrategies that contribute to longerm change may themselves take
several year$o fully implement The recommendations that are requested for the 2023 legislative session,
and the current and planned activities the agencies are now taking (within their existh@yities)are
designed tadeliver betteroutcomes for families, children, and providers.

6 Washington State Institute for Public Poli¢y.d.). Retrieved August 31, 2022, from https://www.wsipp.wa.gov/ReportFile/1576/Wsipp_Outcome
Evaluatiorof-WashingtonStatesEarlyChildhoodEducatiorand-Assistancd’rogram_Report.pdf

7Washington Child Care Collaborative Task FdMashington State Child Care Industry Assessment Report to the Legislature, July 2020

8 The FSKA reduced copays and increased incagitgligy for Working Connections Child Care (WCCC), strengthened prenatal to three supports, expanded
resources for child care licensing, and increased supports for child care and early learning providers such as infaenceataents, increased schislhips and
traumainformed care supports.
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https://www.hca.wa.gov/assets/program/cybhwg-workgroup-notes-20220610.pdf
https://www.nytimes.com/2022/09/01/us/national-test-scores-math-reading-pandemic.html
https://bipartisanpolicy.org/blog/examples-of-mixed-delivery-early-care-and-education-systems/?_cldee=anNhcnJhQGZmeWYub3Jn&recipientid=contact-e071cb3dd342ea11922400155d3b3ccc-22f12b446b1749f68a52b431541e2f7f&esid=7f9cf991-55d0-eb11-bacc-00224824018c
https://bipartisanpolicy.org/blog/examples-of-mixed-delivery-early-care-and-education-systems/?_cldee=anNhcnJhQGZmeWYub3Jn&recipientid=contact-e071cb3dd342ea11922400155d3b3ccc-22f12b446b1749f68a52b431541e2f7f&esid=7f9cf991-55d0-eb11-bacc-00224824018c
https://www.commerce.wa.gov/wp-content/uploads/2020/08/Child-Care-Collaborative-Task-Force-Industry-Assessment-Report.pdf

STRATEGY 1-

FAMILY CHOICE - Work with families
to help them access services that meet
theirchild'sand family’s needs

STRATEGY 2 -

CHILD EXPERIENCE - Increase
access to high-quality, inclusive,
and culturally responsive
experiences to meet diverse needs
of preschool-agedchildren

Integrated & Inclusive PreK Programs Theory of Change

Sub-Strategies

1.1 Fund state-, regional-, and local- level coordinated
recruitment and enroliment partnerships

1.2 Leverage existing referral sources

1.3 Clarify eligibility and create shared communication
plans for providers and families

1.4 Improve demand and supply data collection and
use

2.1 Provide guidance, resources, and support
2.2 Strengthen local CRE mechanisms

2.3 Provide training, sustained job-embedded
programs

Recommendations & Current/2023 Actions

Long-Term

Mid-Term Outcomes
Outcomes

1 family access to their best options
1} local competition

Multiple
options are
easily found
by families

11 touchpoints for families to enroll
11 consistency of information about available
programs

11 local awareness of available preschool
program spaces

{1 regulated settings that provide high-
quality programming with well-trained
teachers for all children

11 students with disabilities who have
access 1o services in regular early childhood
classrooms

! services that are culturally and
linguistically appropriate

:
§;
%
é‘

3.1 Increase communication at all levels of the system 17 systems alignment
STRATEGY 3 - (agency to agency, agency to field, amongst field)
EARLY CHILDHOOD PROVIDER ) i 1] effective and efficient collection, analysis deivery
mm' Provide equiable 3.2 Streamline and coordinate data collection and use and use of system, program, and child data system of
funding, infrastructure, and supportto 3.3 Ease and facilitate program/site startup, operation, 11 community responsiveness to constantly preschool
expansion, and integration changing demand providers is
3.4 Actively engage and support workforce sources {1 qualified educator workforce for al eq:l:;ble
3.5 Bridge professional development content and P sustaned
R e 11 ease of navigation of professional

development for program/classroom staff

STRATEGY- FAMILY. CHOICE

Work with families tohelp themaccesst S NJJA OS &
The capacity to put the right prograrasi K G Y S S
needs and learning styl@) the right places needs to be greatly expanded.
Currentsystems are complex and hard to naviggkarticularly forthe children
that arefurthest from opportunity Variatiors in staff training, institutional
support, and financial resources can makenmensely challenging teliver
services children with multiple or complex needs difficit.data continue to
demonstrate vast disproportionality for children of col@SPandDCY have both committed to antiracist
approaches thaprovide responsive programs thatldress the diverse needs of childemd families
particularly those who havexperienced traumad.

STRATEGY-ZHILD EXPERIENCE
Increase access to higlality, inclusive and culturally responsivexperiences & meet diverseneeds
of preschootlaged children
The quality of services varies greatly by type of prograntlaadesources
available in different areas of the stat®dool districts must serve any child that Al pre.)scmo'ers have
. . . - . experiences that
resides in thglr catch_ment areand current statute indicates ECEAP will need torespond to their needs
serve any eligible child by the 202627 school year. Other programs for
preschoolaged children (e.g., licensed child care and many private preschools)
must carefully balance access with actual costsahnainot reimbursed with state or federal fundintinis
arises from differindinancial and infrastructure resources. Similarly, because systemic barriers have
historically disadvantagesbme goups of children, policies and practices must be changeddarerthat all
dGdzRSydGa KI @S | 0O0Saa G2 GKS RS@St2LIYSyd I|tsfR

0KFEG YSSG GKSAN OK
OKAf RNBr=o~—="558—2
Family Choice Result:
Multiple
program/service
options can be easily
foundand accessed

Child Experience Result

£ S Ny A

9C2NJ Y2NB Ay TF2NXIGAZ2Y | 062dzi
Fo2dzi h{tLQ&a O2YYAGYSyid (2

5/, CQa 02 YYA (DConSiratedi@Priditipsdz#ZiPé Fot mbie infoyhatibriNd OA & G
S|j dzA (i @SPISyfdReqit GhilgeNder® A & G | LILINE F OKS&asz L)t St as

- LILaN

ass
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https://www.dcyf.wa.gov/practice/racial-equity-diversity-inclusion
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https://www.k12.wa.us/sites/default/files/public/communications/OSPI%20Strategic%20Goals.pdf

vision is to have a common unifying definition of kiglality programmingf and welkrained teachers, and
equitablefunding With these ommonelements any program can provide children the learning experience
and continuity that researchnd sovereign nation knowledg@ow deliveipositiveoutcomes.SeeAppendix

G.

STRATEGY-EARLY CHILDHOOD PROVIDER STRENGTH
Provide equitable funding, infrastructure, and support to ensure a robust, skilled, diverse,ranist
and culturally responsive market ofrpviders and practitionersToday,
many funding, procedural, monitoring, and technological misalignmeamds
challengesesult fromavariety ofrequirementsandcategorical funding deli

. . . ) elivery system of
streg_msput into place at different tlmes for pllfferent, but related purposes preschool providers is
Additionally, as ECEAP and Transitional Kindergarten expand, local progr| equitable and sustained
at timesseek to enroll the same children. This maplications for stability of
the early learning indusgrsince programs that f 2 8 S¢ OKA f R NXsbmaiirfes énsHos NJ LINE 3 NJ
notice) may face enrollment pressure and challenges to their sustainabiliter, dsparate funding levels
result in enormousnd inequitable turnover in the system®@ften, child care professionals move to ECEAP
and Head Start for better pay. ECEAP and Head Start teatb@mrsove to classified schodistrict positions.
Then, classified staff move toward certificated positions. In addition, professionals in each gettewmying
the field entirely in search @f living wageand better working conditions. This is yet further complicated by
differing professional development systems that can create burdensome complexitggeicational
requirements, qualification managnent databasesccess to data to support professional practiGtate
agencies and elected officials continue to bridge diverse systeesse professional advancement and
movement

Early Childhood Provider
Result:A strong mixed

10 Across the continuum of options for children ages:3icensed and exempt child care, informal settidide family, friend, and neighbor cgreECEAP,
Head Start, school district inclusive PreK, Transitional Kindergarten, and municipal PreK programs
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2023 Legislative Recommendations

To advance theslengterm strategies to streamline the system and allow providers to better serve families,
OSPI and DCYF are making the following legislative recommendationsS@ateditional actions underway

or starting in 2023 in oner both agencieg\ppendiXEc Matrix of Joint Recommendations and Actjons

1. Service Coordinatioq Fund state, local, and regional coordinated recruitment, and enroliment pilots
that improve family access to the best choice for their child by addrepsifected gaps in services.

2. Program Informationg Funddevelopment ofa coordinatedrecruitment andenroliment (GRB
communication toolbox that can be adapteaindividual community needs

3. Program Need & Supply DataFund additional staffit each agencto develop an annual data
analysis of program need and supply by communisiude data foECEAP, Head Start, licensed
license exempiandsubsidizecthild care Transitionalkindergarten Special Education

4. Governmentto-Government Collaboratiorg Fund additional staff at each agency and strengthen
crossagency collaboratiorotincrease governmerb-government partnerships with tribes

a. Provide training for school districts and other agencies regarding services that tribes offer, the
history of tribes, sovereignty, governmeim-government requirements, and provision of
culturally and linguistically appropriate services to enroliative children

b. Provide customized training and.technical assistance to tribes regarding layering, braiding, and
blendingof OSPI and DCYF funding sources for PreK services

c. Provide training and technical assistance@twrtribal providers of services tchildren ages 3
5 that are serving tribal children provide culturally and linguistically appropriate service

5. Washington State Pyramid ApproachFund a Washington State Pyramidlti-tiered system of
support (MTSS) implementation framework that will support the alignment of professional
development, technical assistance, systems level coaching, and existing instructional coaching
structures across the mixed delivery and into Kag2 systems.

6. Fully Fund Special Educatigrin 202021, school districts in Washington state expended over $400M
more for special education services to students with disabilities PreK to age 21 than they received in
federal and state special education/flR & ® { dzLJL2 NII h{t LQa RSOA&aA2Yy LJ O°
education by removing the 13.% cap on staté2special education funding and increase the special
education multipliers for PreK andli2.

7. Integrated Classroom Data ManagemenEund an FTE to spify and contract for an architectural
and feasibility assessment and plan.the scope and cost estimate for expanding and scaling the Early
Learning Managemer@ystem (ELMS) to manage child data for children enrolled in integrated
ECEAR{ead Start, Devefmental PreK, and Transitional Kindergarten programs

8. Supports for Inclusive Care in Smaller Settimgsnact ways to support timely renovations of small
provider/family child care provider facilities, such as awarding points in Early LeBagilities funds
for small providers needing renovation to accommodate children with disabilities.

9. Culturally Responsive ProgrammirgProvide additional funding for providers to remove barriers to
culturally responsive programming (e.g., training, tratistarelated to inclusive and including
children whose primary language is other than English).

10. Additional SchooBased Early Learning Facilitegdvancealignment by changing policy to count
ECEAP students at %2 (the same adspecial education studts) in theSchool Construction
Assistance Prograr®CAlPeligibility formulas.
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11. Additional Early Learning FacilitiesProvidefunding of the Early Learning Facilities Fund by $40
million in the 202232025 state capital budget for competitive grants to eligible organizations, and $10
million in 20232025 to address critical child care facility needs, including minor renovation

12. SQustainable ECEAP Raténcrease the ECEAP school day slot rate from state average $12,413/child
to $15,145/child in FY24 (to facilitate expansion and integration

13. Workforce & Professional DevelopmentFund a 1.0 FTE position on the DCYF Professional
Development team to sustain and expand ECEAP Workforce Pathways. Fund additional staff on
the OSPI team to expand and enhance workforce development and professional development.
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B. Introduction

Ovewview
Decades of research underscore that a hagiality preschool (PreK) experience can be an important factor
Ay | OKAfRQa 2LIAYIE RS giSifelangibdity to Barngakdivalate to@theysi NA 6 dzi S

Years of experience also demonstr#itat supporting children with special needs in the least restrictive
environment in classrooms with typically developing peers improves child outcomes.

The Governor and Legislature have asked the Washington Department of Children, Youth and(B&iikgs
and the Office of the Superintendent of Public Instruction (OSRligo PreK programs so children and
families can get the highuality PreK services they needvhen and where they need them.

The Challenges. .
Washington is home to a mixed delivery system of richly divers e
early learning programs, services, and providersing children Rt
birth to age twelveasshown in the graphic to the right.Mixed
delivery systems can strengthen both parental choice amrd th
KSIHftGK 2F + O02YYdzyAdeqQa SIN —
Implementing a robust and diverse early care and education &
programs helps to ensure working parents, young children, a Children
local early care and education programs have the programs.
supports thatthey need*?

Washingtorssystem has developed in response to years of
federal and state mandates, small business entrepreneurial spi
and changing family needState agencies, and early learning and

K-12 professionals have worked hardéwerage and integrate the early learning system to meet family needs.
However, more is needed.

1 The system includes tribal nations, communiitgsed organizations, center and family child care businessespmudit organizations, school districts, educational service districts,
city and county government organizations, falthsed organizations, commity colleges, and other entities. Department of Children, Youth & Families & Office of the
Superintendent of Public Instruction. (2021, Déajegrated PreK ¢ Aligning and Integrating Early Learning Programs (fR&)rieved August 25, 2022, from
https://www.dcyf.wa.gov/sites/default/files/pdf/reports/IPKRepot2021.pdf

2Morris, Suzann & Smith, Linda. Examples of Mixed Delivery Early Care and Education Systems. Bipartisan Policy CayrgdRJune 1
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Each type of PreK program and service faces different challémgesviding highquality learning
experiences for children. For example, if a family child care home (FCCH) ieoralkd, they may go out
of business, leaving families with less access to care. If an elementary school igmadled, they are stil
required to serve all students, so they too must make other choices such as increasing class size, that
impact the child's learning experience. Even more, as there is not a good source of information about
location and enrollment for all different typex PreK services, families may have a tough time finding the
program or service that meets their family's needs (e.9., | |egislative Provisos for DCYE & OSPI:
hours, location, cultural responsiveness, etc.). Lastly, whq State appropriation for fiscal year 2023 are provided
| it aff h I the department(s) to collaborate with the office of th
one preram opens (.)I' C'OSES, ita ) ects the enroliment at superintendent of public instraetpamtment of children,
other local sitesesulting in everything from severe youth, and familiescomplete a report with options and
hort ¢ titi f hild recommendations for administrative efficiencies and
shortages to competituon Tor chilaren. term strategies that align and integragedlighearly
learning programdministered by both agencies and

: ; consistent with implementation of Engrossed Secong
Legislative Mandate. Substitute Senate Bill No. 5237 (child care dev. exp.

As requested in the legislative provisos to the right, this ig report, due September 1, 2022, shall address
; ; ; ; 1 capital needs,

tech_nlcal report regardlng ways to improve access to high f data collection and data sharing,

quality PreK experiencefgr children ages thredive years 1 licensing chaes,

The report includes recommendations DCYF and OSPI g quality standards,

o = ; tions f ubidsed and schamised
suggest for legislative action in the 2023 session. As well b tinge, | Commubazed and schdise

actions the agencies are taking individually and jointly. 1 fiscal modeling,
1 statutory changes needed to achieve administra
Both the value and challenge of our complggtem of early efficiencies
; ; ; : ; 1 inclusive facilities and operations
care and e_ducatlon are evident in the Ieglslatlve charges no f other requirements of Engrossed ute
in the provisoshiat the Department of Children, Youth, & Senate Bill No. 5237 (child care & early dev. ex

Families (DCYF).and the Office of the Superintendent of PU .38 F e
Instruction (OSPI) identify and take actions and niakber
recommendations that can align and integrate:

4  Capital needs

4 Data collection and data sharing

4 Licensing changes

A Quality (definition, standards, oversight, educator compensation and qualifications and professional

development

4 Options for communityased and schoddased settings

4 Fiscal modeling funding

A Statutory and rule changes and the funding needed to achieve administrative efficiencies

4 Other requirements of thé&air Start for Kids Act

In particular, the followingritical needsffer challenge and opportunity to improve serviéespreschoolers

2 aKAyYy3G2yQa aAESR 58St A0SNE {eaidSvyo

While programs for preschoalged children address some family needs, inequitable resources mean that many
need more support to consistently offer higjuality programming choices provided by prepared and equitably
compensated service providers. Even méagjilies have both multiple needs and interests, and many have
more than one child of very young, preschagk or school age. The system needs the capacity to respond to
these complex set of child needs, family needs, and family interests.

Insights gaied from Washington familié&nd from the experience of other stafésnake it clear: one
preschool program does not meet the needs of diverse families. Building upon our mixed delivery system is the

13 A MixedDelivery System Is The Most Sustainable And Efficient Solution To Meet Policy ObjEatiye€are and Educatioar@ortium
4 See Appendices A, B and C for insights from tribal and families across Washington.
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path to creating the inclusive and integrated systemssek. It is necessary to: expanding ECEAP; advancing the
mandate to serve children with disabilities in their least restrictive environment; and, bolstering and rebuilding
child care. Each of these three systems impacts the others through effects ongaadicesproviders of
specialized services, facilities, capacity for program quality and practice improvétagher, engaging

community partners in service coordination will make it easier for fantdiéesarn about and enroll in the

program that best meets the chiltiind famiQ @eeds.

These programs exist in a yet larger ecosystem of tribal, private, and public early learning settings serving
families with diverse characteristi¢dlote: family, friend & neighbor (FFNicense eempt, au pair, nanny,
private PreK, etc. are care options families usefandlies use a mix of different types of caimagine Institute
notes 50% of families use FFN in thé’JS

Continuum of Placement Options Children Prenatal through 5
Program administration denoted by text color: or OSPI

Preschool-Age Programs

Infant & Toddler Programs
(Ages 3-5)

(Prenatal through Age 3)

T K-12 Education
5 (all children)
2
e
[}
-]
£
-]
[N
£
~
]
>
3
[T
o
2
E Part B— IDEA Special | Title |- Targeted | Title -
— Education (children (children at Schoolwide (all
= with delays & g oy children within a
= disabilities) T, |_high poverty
= (Physical, occupational, (Preschool school)
T and speech therapy, program and/or  cjassroom &for
learning supports, targeted supports) targeted supports)
adaptive devices)

Transitional

Kindergarten

5 Years (after 5 Years (by

Birth 3 Years August 31) August 31)

Note: As noted above, while this graphic shows only those services over which DCYF and OSPI have purview, there are many partners in the larger mixed delivery
ecosystem (including early learning programs of sovereign tribal nations, informal and license exempt caregivers, and license exempt private providers.

Although this report focuses solely on services to PreK aged children, both agencies are doing additional work to
align services and transitions across age groups. Additionally, many funding sources focus on children and
families with differentchar@ i SNA aGA Oa® 2 KAt S a2YS FdzyRAy3I OF §S32NX &
a0K22f NBIRAYyS&aaédzr Fy AYLERNILFyYy(G Ddidndafe hamffuldeficE aeadsSy
based characterizations. Throughout this repéatnilies and children may be referred to as having experienced

complex trauma and/or experiencing complex neddistrently, some programs serve only certain children, with

a2YS 2@0SNIFLI F2NJ RAFFSNBY (G aOFGSaA2NRASa¢ D

Serving Children with Disabilities.

The faleralindividuals with Disabilities Education A®EA mandates school districts to serve preschagéd
children in their least restrictive environmetDEArequiresthat students with disabilities be educated with
their nondisabled peers to the maximum extent appropriatePaKsettings, this is defined as receiving

serviceswithin settings that includeondisabled peersipwards ofl0 hoursa week.In 202122, there were
9,565preschool students with disabilities in Washington with an IEP, of vhitdbare served in aegular

15 child Care Aware Fact Sheet
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early childhood programRECP®. These findings highlight the disproportionality among #ygproximately
7,100children who do not have access to highality inclusive early childhogatogramming in
WashingtonlIncreased crosagency collaboration opportunities related to Prieldstrestrictive
environment (LRE) support the alignment of technical assistance leveraging cearsrthildhoodspecial
education (ECSH)jitiativesto ensure the successful execution, implementation, and continuous quality
standard improvement of evidendeased practies.

Statewide Data Trends: PreK Least Restrictive Environment (LRE)

Washington |Washington |Washington [Washington [National
(2018) (2019) (2020) (2021) (2020)

6A: LRE14, 18 25.3% 26.4% 21.0% 25.7% 39.84%
Access to a RECP for than 10 hours, with majority of services prg
the program

6B: LRE 11,12, 15, 16, 35 40.7% 39.0% 53.5% 49.4% 30%

Services are provided in a setintained classroom without access
nondisabled peers.

6C: LRE 13* -- -- - 0.6% --
{ SNBAOSE INBE LINRPGARSR i GKS
Other: LRE 17, 19, 36

Access to a RECP for than 10 hours, with majority of services pr4

outside the program, away from peers.
Source Annual Federal Child Count and. Least Restrictive EnvironmerD@t&gE)AC 3921 72A02050

24.4% 24.8% 12.5% 24.3% 28%

To ensure equitable-access to RECPs and expand the continuum of placement optiitcréor with

disabilities, OSPI leveragétementary and Secondary School Emergency E&SISER) funding to create
Transitional Kindergarten pilot sites in local school districts. School districts have built leadership teams of
community members, familgnembers, educators, practitioners, and administrators to align Washington
Pyramid model practices with thaulti-tiered systems ofkupport (MTSS)The intentional training, coaching, and
reflective practices lay the foundation fmclusionanpractices from PreK to ¥yrade.

In addition to this, OSPI will engage in rulemaking and regulations to clarify requirdorehtansitional
Kirdergarten (TK) building on ttiéve Pillars of Transitional Kindergarten

OSPI and DCYF seek sustained federal funding, as the ESSER peliefdonids expire on June 32)23,to
support school districts to extend continuum of inclusive placement options for children with disabilities and
typically developing children without access to heghality learning environments

The pandemic continues to markedly reduce access to services for students with disdbiRiEs22, federal

IDEA funding accounted for 12% of the costs for 147,000 Washington studentg2tyesc@iving special

education services, with state fundscacinting for the remaining 88%. District expenditures for special

education and related services exceeded the federal and state special education funding received by over

$500M or nearly 18%. This gap requisebool districts to cover over $400Mtbe excess costs of special

education through local funding sources, including basic education and local levies. School districts continue to
AKINBE O2yOSN¥ya | o02dzi YSSGAy3a aLISOAlIt SRdzOIFI GA2y ySSR
worsen and budgets are impacted by changes in enrollment.

Ly +ty STFF2NI (2 tSOSNI3IS SEA&AGAYI AYFNI AG§NHOGdAINBE 6
Systemic Improvement Plan (S$tf)lementation project elevates the role of community partners. For further
information, visit the OSPI Early Childhood Special Educatibpage
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Prgect outcomes cited by district partners engaged in the WA state PreK Inclusion Chafiap@)ngiatives
include the testimonial to the right.

Toensure equitable access RECPand expand placement options for children with disabilit@SPandlocal
school districts, havieveragedelementary and Secondary School Emergency ReS&BRundsto create
Transitional Kindergartepilot sites These sitearedevelopng plansfor inclusionarypractices through
alignment of systems, paired with the refinement or initial development of an MTSS sy=3tekniol2.
OSPI wilalsoengagen Transitional Kindergarten (TK) rulemaking to clarify requiremamtisregulations
that canincrease accesfor children with disabilities to the least restrictive environmeiritis buildon the
Hve PRillars of Transitional Kindergartedy codifyingcomponent pillars.

Together,OSPI and DCYF seek sustained federal fundisigpport school districts in their efforts to
expand the continuum of placement options for children with disabilities and increase access-to high
quality learning environments for children who do notatjéy for existing early learning programs.

The pandemic continues to markedly impact serviued progress for students with disabilitiés.202X;

22, federal IDEA funding accounted for 12% of the costs for 147,000 Washington students2dges 3
receing special education services, with sté&md localfunds accounting for the remaining 88%. District
expenditures for special education and related services exceeded the federal and state special education
funding received by over $500M or nearly 18%isTap requires school districts to cover over $500M of

the excess costs of special education through local funding sources, including basic education and local
levies. School districts continue to share concerns about meeting special education neets @adus

and costs rise, staffing shortages worsen, and budgets are impacted by changes in enroliment.

NanSFF2NI (2 f SOSNF IS SEAAGAYT AYTFNI adNHzOGdzNB A 6 A K
Systemic Improvement Plan (SSIP) Implementation project elevates the role of community p&oners.
further information; visit the OSPI Early Childhope&al Educatiomeb page

To increase family and community partner engagement at the local level, regional, and state level, OSPI has
leveraged Federal IDEA 619 activity funds to create incentives for local school districts to hold permanent
positions on their Washington Pyramid M (WAPM) Program Wide Leadership Teams (PWLTs), and to
include them in all relevant trainings and technical assistance opportunities related to the implementation of
WAPM, inclusionary practices, race/equity, and/or the impacts of trauma. Project ousocited by district

partners engaged in the WA state PreK | continued Efforts of Program-wide Local Leadership
Inclusion Champions Initiatives include th G2 KAES (GKA& [SFRSNEKAL] ¢8I Y

testimonialto the right together, much work was accomplished, especially as it relates
The state ECSE Coordination Team broadening the understanding of inclusive practices and the
continues to be an essential partner breadth of work needed ahead to create a truly inclusive syster
group, with intentional efforts made to This grant allowed the team to begin sensemaking and to begir
sonme concrete tasks towards inclusive practice including joint
family activities, alignment of curriculum and assessment tools,

and shared professional development acrpesschool groups.

assess current technical assistance and
professional learning and modify as
deemed necessary. With the support of
national technical assistance partners Our Action Plans for Year 3 include expanding our knowledge 3
from Early Childhood Technical Assistan( practice of using peer supported learning in classrooms, as wel
Center, IDEA Data Center (IDC), and the| Universal Design for Learning. As we continue to build staff
Center for Early Qtlhood Data Systems knowledge and capacity, we plan to have all of our Inclusive

(DaSy), the WA state ECSE Coordinatior Preschool classrooms use the 50/50 model beginning-2822
' continue wih the inclass model for students with disabilities in

Team has been responsive to the needs Head Start and ECEAP, and begin to implement a braided mog

the practltloners in the field of garly | with ECEAP services for at least one classroom in theZ322
learning and ECSE by developingtechnit x 3 xk22¢ &8 &1 N®OQ

assistance materials supporting federal
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indicators;'’B6,'®B7, and-*B12.Partners within this group have also been deemed WAPM Implementation
Specialists and SSIP Regional Leads and, in turn, have become the master trainers and coaches within their
regions, ensuring that all training and technical assistance is aligned seymsss, regardless of geographic

location and local district size. This shift in engagement has empowered the ECSE Coordination Team to become
the leaders of MultiTiered Systems of Support (MTSS) and WAPM implementation within their agencies, which

in turn has ensured the successful integration of each framework within agencysexdss and crosdivisional

project work.

Expanding ECEAP to Entitlement in 20P08i.

{AYyOS mMpypZ GKS 9FNIeée [/ KAfRK22R 9 RdzOprdkhdegartény R | aa A a
program] has prepared-Znd 4yearold children furthest from opportunity for success in school and in life.

ECEAP focuses on the waing of the whole child by providing. comprehensive education, health, and family

support servicestod S Y2 a i @dzZ YySNI 6f S 2 Tcthode i Ktgngeavery, @deriéndingzy 3 OK
complex traumaor both. Before the pandeniic

86% of ECEAP families had annual income less than $27,610 for a féomily of

34% of parents did not have a diplomaGED.

13% were involved in the child welfasgstem.

12% had a substance abuse issue; and

9% hadexperiencechomelessessover the school yeat

The pandemic has amplified the hardships ECEAP families haviatiegrand ECEAP is well situated to help.

a2RSt SR FFGUSNIISIFR {GFNI o6dzi LINPGPARSR gAGK FRRAGAZY
communities, ECEAP has demonstrated that participating children are more likely thaloatirisome

children to be ready for kindergarten and up to date on xhlld exams,

RSy GFE AONBSYyAy3as yR NBEFGSR GNBIGYS
supports the whole family through family support and leadership opportunities

that pay dividend F2NJ 0 KS ¢6K2ftS FlLYAféd 9/9!tQa
helps families make substantial gains in resilience and economic seDatity.

show that children who participate in ECEAP are more ready for kindergarten,
especially if they have participated two years of the prograrft

=A =4 =4 =4 =

For these reasons, the Washington Legislature has continuously grown the program sinda 2@B8% with

SSHB 273it wasdetermined that ECEAP should become an entitlement for eligible families. Most recently, in

2021, thraighESSSB 5237 (the Fair Start for Kidy thetLegislature determined that more families can benefit

from ECEARBervicesHigibility was increaseérom 110% of the federal poverty level to 36% of the state median
income (SMIwith 100% SMI fatribal families startingin the 20262027 program yearEligibility will be further

expanded to B% of the SMI by the 20331 program year. The Legislature also determined that eligible

families should be entitled to ECEAP as of the 2025 program(RCWA3.216.558. To accommaate the fact

that children move fromyeaio-@ S+ NJ 4§ KS [ S3Aafl Gd2NE KlFa Ffaz2 ONBIGSR
can enroll when an empty spot is available in their local program.

172022 Early Childhood Special Education Least Restrictive Environment (LRE) Indicator 6 Webpage. https://www.k12.wasststedsfsipeal-
education/earlychildhoodspecialeducation/preschocleastrestrictive.environmentire-indicator6

182022 Early Childhood Special Education Early Outcomes (Indicator 7) Webpage. https://www.k12.wa.ustatadess/speciaducation/early
childhoodspeciateducation/earlychildhoodoutcomesindicator-7

192022 Early Childhood Special Education: Part C to B Transition (Indicator 12). https://www.k12.wa.us/studess/speciaducation/earlychildhood
specialeducation/transitionpart-c-part-b-indicator-12

20\Washington Department of Children, Youth & Families. (2@®)819 ECEAP Outcomes Report (p. 4,.R&yieved August 31, 2022, from
https://dcyf.wa.gov/sites/default/files/pdf/eceap/Outcomes.pdf

21 See the201819 ECEAP Outcomes Rejfardetailed information on ECEAP outcomes.
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For ECEAP toeet its expansion mileston€20222023:implement eligibilityto 36% SMin order to ramp up
towards entitlemenf 20262027: achieve entitlement; 2032031.: eligibility increase to 50% SMI) concerted
action of the many communiynd schoebased partnes in the early learning system will be need&dgether
we will need to build the capacity to providastomized supports to start new sites both existing and new
programs- andcreateyearto-yearflexibility so thatwe canoffer services where they are needad families
move to pursue socieconomic opportunity.

Bolsteringand Rebuilding? | & K A y Ghild Zayedustry.
The pandemic worsened hardships of an already broken child care market. Children and families struggled to
secure stableaffordablecare. Programs struggled.to stay open, against the backdrofl®fskhools opening
and closing, and managing the numeraus! evolving health guidelinebhe Child Care Stabilization Graautsl
the Family, Friend, and Neighbor (FEN) Stabilization Ghants helped to stabilize the child care industry. The
Fair Start for Kids Act (FSKWas a significant investment in early learning trexjuiresand enable ®©CYF to
build upon the work of the Child CaBmllaborative Task ForégThe FSKA reduced copays and increased
income eligibility for Working Connections Child Care (WCCC), strengthened prenatal to three supports,
expanded resources for child care licensing, and increased supports for child caslghelarning providers.
This includes:

Child Care Complex Needs Funding

Early Childhood Equity Grants

Traumalnformed Care Supports

Dual Language Rate Enhancements

Infant Rate Enhancements

Increased Scholarships

Six Key Funding Streams

As part of the effort to better align and integrate existing program options for presegwal children, and in
responseo the Governo & 5 AandthieSupegrtendent of Public Instructi@greemento partnerwith
DCYFHis report focuses on thedxscategorical funding streams and their associated progranservicegeach
of which is administered and overseendtgte or federal agence; OSPI or DC4Fstatelevel Department of
Health and Human Services at the federal lefbte: in addition to these sourcesilal councilsnanage
sovereign early learning progragisnded with a combinationf American Indian Alaskan Native/ @) Head
Start and Early Head Start, tribal Child Care and Development Fund grants, Wadhodtimg Connections
child care (WCCC) subsidy funds fromsthte Child Care Development Fund (CCDF) dollasitsal ECEARnd
other tribal funds and oversn by tribal governments and entitieBhese six sources , the administering entity,
funding levels and students served are noted below.

Program Name Administration and Oversight ~ Current Funding Level  Students Served
Figures in red are from 2021 report

ECEAP DCYF $184,999,900 15,869 in 20223

Head Start (Head Start
American Indian Alask:
Native HS)

Department of Health and

I
Human Servicegederal) $193,880,49 8,476

22 The FSKA reduced copays and increased income eligibility for Working Connections Child Care (@@0Gihened prenatal to three supports, expanded resources
for child care licensing, and increased supports for child care and early learning providers such as infant rate enhaceasedtscholarships and tratinfarmed
care supports.
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https://gcc02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.dcyf.wa.gov%2Fabout%2Fgovernment-affairs%2Ffair-start-for-kids-act&data=05%7C01%7Cnicole.rose%40dcyf.wa.gov%7Caa7ad30e01b549992e7808da7998521d%7C11d0e217264e400a8ba057dcc127d72d%7C0%7C0%7C637955992521143477%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=I8B3ckh83VeQfRNlhFecz5HqmqnLgrRpnZ601bKaJ0E%3D&reserved=0
https://www.dcyf.wa.gov/services/early-learning-providers/child-care-grants/complex-needs-fund-granthttps:/www.dcyf.wa.gov/services/early-learning-providers/child-care-grants/complex-needs-fund-grant
https://www.dcyf.wa.gov/services/early-learning-providers/child-care-grants/equity-granthttps:/www.dcyf.wa.gov/services/early-learning-providers/child-care-grants/equity-grant
https://www.governor.wa.gov/sites/default/files/directive/20-01%20-%20DCYF-OSPI%20Policy%20Directive%20%28Final%29.pdf
https://www.k12.wa.us/sites/default/files/public/specialed/earlychildhood/pubdocs/2020-02-EarlyLearning-GovRequest.pdf

Program Name Administration and Oversight  Current Funding Level  Students Served
Migrant and Seasonal |Department of Health and

HS Human Services (Federal) $39,825,82i 2 384
Working Connections |Department of Health and $339,158,90: 55,927
Child Care Subsidy  |Human Services (Federal) / DC (agesD-12)
Part B, IDEA )

619 (ages 3) OSPI and USDOE $2§i'5122'g%‘ 9,565 (ag[ggfl)]
611 (ages-21) T

Title |

Early Learning Activitie $6.110,64¢

OSPI and USDOE

Building

or District Level P& $1.107,40¢

classroom

Transitional

Kindergarten OSPI $29125.23 2694
Tribal Early Learning Tribal Nations No data available* No data available*

Programs

(Representing® of Prekaged
children)
*Does not include $,735,000n ECEAP Complex Ne€dsding ané4,612,000n ECEAP,Summer funding.

TOTA

*Tribal Early Learning Programs are administered and funded by tribal sovereigrs ma¥é¢ashington State. Data for these programs are not currently collected by
DCYF or OSPI.

On the ground, programs may use multiple funding sources by layering, braiding, or blendifghtem

classroom or suite of services to serve children appatglsi. The DCYF and OSPI recommendations and actions
that follow are intended to ease integration and efficiency at the classroom and service level while expanding
and enhancing ECEAP, Transitional Kindergarten, and other services.

Insight and Guidance farShared/ision

The actions the agencies are taking to align and integrate PreK seaveegsided bywo key factorsFirst,
families and professionais the field have highlighted number oimisalignmentsthat impedebest practices
and lessen our ability to provideffective and inclusive services that meet family ned@these differing
regulations, funding levels, and program requiremesitgch can createlisincentives anccompetitive
pressuredn theearly learningt Y | NJTHstleads tdear and frustration for providers and confusion for
families.One example of the effect of these regulations and pressaregident in the fact that Washington
ranked 54 of 59 states and territories in 2029for preschoolaged childrerwith disabilities in a least restrictive
environment at least 10 hours per wedBther examples include high staff turnover and the shortage of child
care.

Scond,the pandemichas hadsignificant impacts to children aridmilies, the child care industry, and school
system Because of thisafmily choiceabout the best setting for their chilare now guided bhealth
consideration@nd challenged bintermittent disruptions of early learning programming, economic dislocat
and shift to telework modes for many.

% Manuda Fonseca, Ed.Braiding, Blending And Layering Funding SouFedscrease Access To Quality PreschBegéschool Development Grant Technical Assistance.
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https://files.eric.ed.gov/fulltext/ED583129.pdf

If these challenges remaunaddressed, they
will continue to create negative unintended
consequences and obstacles to reiaghour
shared vision ofan equitybased, wholechild
educational system that provides all children
and families with access to higjuality early
learningopportunities.

Theinput received in discussions with tribal
representatives are detailed Bection E
Governmento-Government Relatiorand
detailed inAppendix AEngagement of
community partners and stakeholders is
detailed inSection € Engagement dPartners
& Stakeholderdnsights from all of these
partners ae detailed inAppendix B

2022 Integrated and Inclusive PreK Progrdeport 09-06-22)

The Suquamish Trildd”rograms that revitalize culture and
language pay multiple benefits

RuraKitsap Peninsula

Challeng@'he Suquamish Tribe operates the Marion +orsr
Boushi&arly Learning Center, offering services to children
weeks old through age 12 with multiple program offerings
ECEAP for 3 angdarold children. Education managers an
Cultural Specialist oversee quality, and culture and langua
revitdization. However, without the help of tribal funds, the
programming elements (which are critical to families and t
community) would not be possible. According to the ECE/
Directoff pr ogr ams barely coJetr
alone té vital cultural programming that has enormous ber
the community.

ApproactPreK children in all classrooms in the Early Learr|
Center experience the practice of language and culture da
classroom. The ELC has a calendar of suggesteddhltural
activities, monthly words, and phrases in the Suquamish L
and is building towards a goal of a full immersion languag
within the next five years. In addition, the ELC supports te
continuously in connecting with arttetheg teach culture an
language. The staff have a deep respect for cultural and |2
teachings, as do the parents, but not very many of them g
with Suquamish culture and language. It is an ongoing prd
teach the teachers and infuge iverything.

ResultsChildren, families, and community members are be
from the foundational and traditional services that the Ear
Learning Center provides. According to the ECEAP Direct
early learning services prédvide sense of bel
represntation. You see the ownershipstsin and the pride
parents have, especially after staff helped teach the parer
weave cedar headbands for the kids. Normalizing and pro
piece of culture, and doing it together, helps to heal tltg cq
as well. That is truly what the historical trauma is about, th
historical separating of cultural identity and practices from
classroom. These practices and outcomes absolutely can
replicated in other progr a
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C.Vision for a More Integrated DemaneDriven Early Learning System

As noted above, there are mandates, sources of inspiration, and insight that can guide a vision for a more
integrated and demandlriven early learning system for preschagied children in Washington.

FaminDemandand Finding the right match has many pieces. The system needs to respond to each family’s situation
ChoiceDrives the 3/ stem Child needs and eligibility - family needs and eligibility - family preferences

In addition tobeing their e o Family child 2 g4 Dad works

< — A x care homes g e “%£° 4 standard shift
OKAft RNByQa T4 physical disabilty “ul B e on cther

1 YZ g A )fEI GKSAN SRR - W8 side of town
. - A ECEAP & :

characteristics, familieare 7-year-old sibling / . B Head Start R

. . attending a local i . Wwonon
also attuned taheir family | iementary 9-— Elementary, AT i u e
needs and preferencesuch @, TeelbekTc W Integrated part-day, three
as distance from home, Family prefers bilingual 2% centers gsz;:fz:ﬁz;zgmw

Spanish-English e
hours’ CUItue’ and education to maintain iy program across the street
language Currently, home culture Mom works swing
families are making a choice ol i renty
no car manufacturing plant

from the often limitedand
in some cases unavailabptions.

The graphic to the right
shows the types of family

needs and preferences that - —_—
) o . Family makes decisions based on child’s developmental and learning needs (& eligibility)
gl-“de dEC|S|0n makmg\s +  Developmental delay and/or disability

Family meets federal or state poverty definitions Child welfare

the syStems expanded and : Family is experiencing homelessness

Local demand for programs and enhancements will shift based on child needs, family needs, and family preferences

aligned families willbe SR

better able to secure Family makes decisions based on additional family needs (& eligibility), such as: Selected
- - . ec

services that meet their e ——

* Location and transportation
* Additional children’s needs

needs.The systenof the

fUtU r_e Wi ” ne_ed 150 Family makes decisions based on preferences (& available options), such as:
antICI mte Sh |ﬁ:S N needS = Culture, language, and staff that are reflective of the community
and preferences and be * Program model, setting, least restrictive environment, hours, and location

able to respond.

Equity-Driven System

DCYF Commitment to Equity

DCYF created%trategic and Racial Equity Pthat outlines six strategic priorities that the agency will focus on

over the next five years. Additionally, DCYF creatediiiee of Racial Equity and Social Jusaoel theOffice

of Tribal Relation§ 2 & dzZLJLR2 NI G KS F 3Sy Oe Q& Zafion.tDCZFECEAS Cotiviits 163 | Y
dismantling racism and building an equitable sthtrded preschool system in Washington. Increasing the
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https://www.dcyf.wa.gov/services/early-learning-providers/eceap/equity#:~:text=DCYF%20ECEAP%20commits%20to%20dismantling,highest%20priority%20for%20our%20team.
https://www.dcyf.wa.gov/sites/default/files/pubs/COMM_0058%20DCYF_Strategic_Priorities_2021-2026.pdf
https://www.dcyf.wa.gov/practice/racial-equity-diversity-inclusion
https://www.dcyf.wa.gov/tribal
https://www.dcyf.wa.gov/tribal













































































































